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INTERCULTURAL COMMUNICATIVE COMPETENCE
IN THE DIGITAL ENVIRONMENT: INNOVATIVE APPROACHES
TO TEACHING FOREIGN LANGUAGES

The article explores the development of intercultural communicative competence (ICC) in the process of foreign language
teaching within a digital environment. Against the backdrop of globalization, intensified intercultural communication,
and the dynamic evolution of information and communication technologies, traditional educational approaches are undergoing
profound transformations. The relevance of the topic is highlighted by the growing need to equip learners not only with
linguistic skills but also with the ability to engage effectively across diverse cultural contexts through digital means.

The research problem is formulated as the need to identify innovative approaches to the development of ICC in the context
of digital education. It is argued that the formation of ICC is critical not only for successful professional self-realization but also
for learners’ integration into the global community and for the cultivation of emotional intelligence, critical digital literacy,
and social responsibility. Traditional foreign language instruction methods often overlook intercultural and digital dimensions,
emphasizing the necessity to rethink educational content, forms, and strategies to meet the demands of the 21st century.

This study systematically analyzes recent scholarly literature concerning the development of ICC through digital
technologies. In particular, it reviews the contributions of M. Bayram, D. Deardorff, M. Dooley, R. Darvin, S. Cram,
E. B. Basoglu, K. Thompson, S. Gilleran, and others. Key principles for fostering ICC — openness, cultural self-awareness,
and critical reflection — are discussed. Furthermore, the fundamental components of ICC — linguistic proficiency, sociolinguistic
sensitivity, pragmatic adaptability, and intercultural awareness — are identified based on Deardorff’s model. The review
of research reveals that, although significant advances have been made in virtual exchanges, gamification, digital storytelling,
and the use of VR/AR technologies, there remains a shortage of integrated methodological models that simultaneously address
the development of intercultural competence, digital literacy, and emotional empathy.

Building upon the analysis of recent studies, the article proposes an integrative conceptual framework for the development
of ICC through the systematic application of innovative digital technologies. Each technology — telecollaboration, gamification,
digital storytelling, and VR/AR — is strategically aligned with specific ICC components, pedagogical goals, and expected
outcomes. Virtual exchanges are identified as a means to foster emotional empathy and cultural understanding,; gamification
enhances motivation and reinforces cultural behavior models, digital storytelling cultivates critical thinking and reflective
skills; and VR/AR technologies facilitate the development of practical intercultural communication skills through immersive
simulations.

The article highlights both the advantages and challenges of using digital environments for intercultural education.
Advantages include increased accessibility, interactivity, and the potential to create authentic intercultural experiences.
However, challenges persist regarding the authenticity of digital interactions, critical engagement with cultural content, and
overcoming technical and sociocultural barriers.

The scientific novelty of the study lies in its comprehensive theoretical substantiation and systematization of digital
approaches aimed at developing ICC. The proposed model emphasizes the necessity of integrative practices that simultaneously
cultivate linguistic skills, critical digital literacy, emotional intelligence, and intercultural sensitivity. The article concludes
by emphasizing the need for further empirical validation of the proposed approaches, the development of electronic courses with
intercultural components, and continued exploration of how digital interaction intensity influences the depth of intercultural
competence development.

Overall, the article provides both a solid theoretical foundation and practical insights for advancing foreign language
education in the digital age, addressing the urgent need to prepare learners for effective intercultural interaction in a globalized,
technology-driven world.

Key words: intercultural communicative competence, digital environment, innovative technologies, foreign language
teaching, gamification, virtual exchanges, digital storytelling.

Anton JIUTBUHEHKO. MIZKKYJIBTYPHA KOMYHIKATHUBHA |
KOMIIETEHIIA B IU®POBOMY CEPEJOBUIII: IHHOBALIIWHI IIIIXOAHU
10 BUKJIAJAHHSA THO3EMHUX MOB

Y emammi oocnioscyemucs po3sumox misckyibmyproi komyuikamuenoi komnemenmuocmi (MKK) y npoyeci suxknaoanms
iHO3eMHUX MO8 Y yughposomy cepedosuwyi. Ha mui enobanizayii, inmencughikayii MisicKyiomypHoi KomyHikayii ma OuHamivHol
esonoyii IHGoOPMAYitIHO-KOMYHIKAYIUHUX MEXHON02TH Mpaouyitini nioxoou 00 0C8imu 3a3Harmsb CYMmMeSUX mpanHchopmayiil.
Axmyanvuicmes memu niOKpecIioEmsbest 3p0CmMaioyor Nompedoio He iuwe y hopmySsanii MOGHUX HABUYOK, ale Uy 3a0e3nedeHHT
30amHocmi 3000y68a4ié 0ceimu eekmuero 63aEMOIMU 8 PISHOMAHIMHUX KYIbIYPHUX KOHMEKCMAX 3d O0NOMO20H0 YUPPOBUX
3acobis.

Ipobnema docniodcenns copmynvosana ax neoOXionicmo idenmugikysamu innosayiini nioxoou oo possumky MKK
6 ymosax yugpposoi ocsimu. Qbrpynmosano, o popmysanns MKK e kpumuuno easxiciugum ne nuuie 015 ycniwiHoi npogeciinor
camopeanizayii, ane il 015 inmezpayii 3000y8a4ie 0c8imu y c8imosgy CnilbHONMY, a MAKOIC 05 POZGUMKY eMOYIIHO20 THMENeKNY,
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KpumuyHoi yugposoi epamomuocmi ma coyianvhoi gionosioanrvrnocmi. Tpaouyitini Mmemoou HAGUAHHS IHO3EMHUX MO8 HACHO
i2HOPYIOMb MIJCKYILIYPHUTE MA YUDPOSULL ACHEKMU, WO aKMYanizye nompedy nepeocmMucients smicmy, popm ma cmpameziii
oceimu 6i0nogioHo 0o eumoz XXI cmonimms.

YV 0ocnidoicenni npoananizosano cyuacny nayxogy nimepamypy, npucesyeny pozeumky MKK 3a donomozoro yugposux
mexuonoziu. 3oxkpema, posenanymo enwecox M. Baipam, /. [epoopep, M. Hyni, P. [apeina, C. Kpama, E. b. Bacoeny,
K. Touncona, C. liinepan ma inwux yuenux. Ob6eosopeno kouosi npuryunu pozseumxy MKK — eiokpumicmy, KyibmypHy
camoceioomicmy i kpumuury pegpnexcito. Taxooxe Ha ocHosi modeni [epoopg oxkpecneno b6azosi komnonenmu MKK: moena
KOMREMeHMHICIb, COYLONIHeBICMUYHA YYMAUBICMb, NPASMAMUYHA A0ANMUBHICIb MA MINCKYIbMypHaA 00i3Hanicms. Q210
00CHI0IHCEHb BUABUB, U0, NONPU ZHAYHUL NPOSPEC Y PO3GUMKY GIDMYATbHUX 00MIHIG, 2elimihikayil, yugposoco cmopimeniney
ma euxopucmantsa VR/AR mexnonociii, cnocmepieacmuvcsi Hecmaua iHmezposanux Memooono2iunux mooenetl, ki 00HOUACHO
CHPUSIONMb PO3BUMKY MIJCKYIbMYPHOI KOMIEMeHMHOCMI, Yudposoi epamomuocmi ma emoyitHoi emnamii.

Cnuparouuce Ha auaniz Cy4achux OO0CIIONHCEHb, ABMOpP NPONOHYE THMeZPAMUBHY KOHYENnMyaibHy MOOelb PO3GUMK)
MKK uepe3 cucmemamuyne 3acmocy8anus iHHOBaYiuHux yu@dposux mexnonocii. Kosjcna mexnonoeis — menexonrabopayis,
eeumighiayis, yugposuti cmopimenine i VR/AR — cmpameziuno noeonmana i3 xoukpemuumu xomnowenmamu MKK,
nedazoSiuHUMUY YLISAMU MA O4IKY8AHUMU pe3yTbmamamit. BipmyansHi 00MiHU 6U3HAYEHO K 3ACIO PO36UMKY eMOYitiHol emnamii
ma KyIbmypHo20 pO3yMiHHs,; 2etmiikayis cnpusic nioeulyenHo MOmueayii ma 3ac60€HHI0 Mooeell KVIbmYpHOI N08EOTHKU,
yugposuu cmopimenine opmye HABUYKU KPUMUYHO20 Mucients i peguexcii; VR/AR-mexnonozii po3eusaioms npakmuini
HABUYUKU MINCKYIbIYPHOL KOMYHIKAYIT uepe3 MoOeno8anHs Cumyayiil y ipmyaibHoMy cepedosuiy.

Y cmammi euceéimneno sx nepeeacu, max i GUKIUKU SUKOPUCTIAHHA YUDPOBUX MEXHONOIH Y MIJCKYIbMYPHIll 0CImi.
Jlo nepesaz Hnanexcamv 3pocmantns OOCWMYRHOCHI, [HMEPAKMUSHOCTI MA  MOJICIUBICTG CMBOPEHHSA  A8MEHMUYHUX
MIJICKYIbMYPHUX 00CsAcHeHb. Boonouac 3anuwuaiomocs GUKIUKU, NOG A3GHI 3 AGMEHMUYHICIIO YUPDPOGUX 63AEMOOIL,
HeOOXIOHICIIO KPUMUYUHO20 OCMUCLEHHS KYIbIYPHO20 KOHMEHMY ma NOOOAAHHAM MEXHIYHUX | COYIOKYTbmypHUX 6ap cpis.

Haykosa nogu3na 00cniodiceniss noiseac 'y 6cebiunomy meopemuyHomy oOIpyHmy6eanHi ma cucmemamusayii yugposux
nioxodie 0o pozeumxy MKK. 3anpononosana moodenv axyenmye HeoOXiOHICMb IHME2PAMUBHUX NPAKMUK, U0 OOHOYACHO
Gopmyioms MO6HI HABUUKU, KPUMUYHY YUPDPOBY SPAMOMHICb, eMOYIUHUL IHmMeneKm ma MidCKYIbMmYpPHY YYMausicme.
YV eucnoskax niokpecieno nompeby 6 nodanvuuiii emnipuyHitl Gepupikayii 3anponoHosaHux nioxooie, po3pobreHHi
CLeKMPOHHUX KYPCI6 13 MINCKYIbIMYPHUM KOMNOHEHMOM Ma OOCHIONCEHHI 8NJUBY [HMEHCUBHOCMI Yupposoi 63aemolii Ha

2NUOUHY POPMYBAHHSL MIJICKYILINYPHOI KOMNEMEeHMHOCTII.

3acanom cmamms nponomye IpyHmoeHy meopemuuny 0643y ma npakmuuni opieHmupu Ons YOOCKOHANEHHA HAGUAHHS
iHO3eMHUX MO8 Y YUuposy enoxy, wjo 6i0nosiodae Ha2alvHil nompedi niocomosku 3000yeauie oceimu 00 eheKxmusHoi
MIJCKYT6IYPHOT 83A€MO0IT 8 YMOBAX 2100aNI308AH020 1 MEXHOL02IUHO PO3BUHEHO20 CYCNITbCMEA.

Knrwuosi cnoea: migxncKynemypHa KOMYHIKAMUHa KOMNemeHmHuicmov, yugpose cepedosuuje, IHHOBAYIUHI MeEXHONOCII,
8ipmyanvhi 0OMIHU, YUPPOBUIL cmopimenine, IHHOBAYIUHI MEeXHONL02I1.

Problem Statement and Its Connection
to Important Scientific and Practical Tasks.
In today’s globalized world, foreign language
proficiency is no longer limited to grammatical
and lexical skills alone. One of the key indicators
of effective foreign language communication is
intercultural communicative competence (ICC),
which ensures an individual’s ability to interact
with representatives of other cultures based on
understanding, respect, and tolerance. Given the
transformations in the educational landscape
driven by the rapid development of digital
technologies, there is an increasing need to
rethink traditional approaches to the formation
of ICC.

The digital environment offers new
opportunities for the development of intercultural
competence, enabling learners to interact with
representatives of diverse cultures through
virtual platforms, participate in international
projects, and utilize digital resources to deepen
their understanding of cultural differences.
However, digital interaction also presents new
challenges to communication quality, as online
formats are often accompanied by specific
barriers: technical, linguistic, and sociocultural.

Therefore, an objective scientific and practical
problem emerges: identifying which innovative
approaches in foreign language teaching are
most effective for developing ICC in the context
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of a digital environment. The wurgency of
addressing this issue lies in the fact that fostering
ICC among students contributes not only to their
successful professional self-realization but also
to their integration into the global community,
the development of emotional intelligence,
critical digital literacy, and social responsibility.

Since traditional methods of foreign language
instruction often fail to account for intercultural
and digital dimensions, the need to update the
content, forms, and methods of teaching has
become exceptionally pressing. The search
for and implementation of innovative digital
practices in the educational process acquires
particular importance in achieving the goal
of 21st-century education — the cultivation of
global citizens who possess foreign language
proficiency and are capable of effective
intercultural interaction across diverse digital
contexts.

Analysis of Recent Research and
Publications. In light of the urgent need
to modernize approaches to intercultural
communicative competence (ICC) development
in the digital age, it is essential to review
existing scientific research. The following
section analyzes recent scholarly contributions
that explore innovative practices and
challenges related to fostering ICC through
digital technologies. In particular, the works
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of M.Bayram emphasize the need to rethink
the traditional approach to foreign language
teaching, focusing on the integration of
intercultural education into the digital learning
space [1]. The author highlights that the effective
development of ICC is impossible without
considering the specific features of online
communication.

D.Deardorff, in her research, proposes a
model for the development of intercultural
communicative competence (ICC) based
on the principles of openness, cultural self-
awareness, and critical reflection [2]. In the
digital environment, these elements acquire new
dimensions, particularly due to the necessity
of managing large volumes of information
and interacting with representatives of
diverse cultures through digital technologies.
Furthermore, according to Deardorff (2006), ICC
encompasses four key components: linguistic
proficiency, sociolinguistic sensitivity, pragmatic
adaptability, and intercultural awareness, each
playing a critical role in fostering effective cross-
cultural communication

M.Dooley and R.Darvin, within the
framework of critical digital literacy, note that
educators should not only teach language skills
but also foster students’ ability to critically
evaluate digital content, recognize cultural
codes, and develop skills for intercultural
dialogue in online spaces [4].

A significant focus in current research is
placed on analyzing the effectiveness of virtual
exchanges (telecollaboration) in developing
ICC. According to the findings of S.Cram
and E.B.Basoglu, students’ participation
in international virtual projects contributes
to enhancing cultural empathy, developing
intercultural ~ communication  skills, and
expanding sociocultural experience [3].

The positive impact of gamification on the
development of intercultural competencies is
emphasized in the research of K. Thompson and
S. Gilleran, who found that game-based methods
stimulate student motivation and facilitate
more effective assimilation of cultural behavior
patterns [9].

Recent studies also highlight the significant
potential of augmented and virtual reality
technologies (VR/AR) for immersing learners
in authentic intercultural environments. The
work of K. Knutzen and colleagues demonstrates
that the use of VR/AR platforms enables the
simulation of real intercultural scenarios,
positively influencing the development of
practical intercultural interaction skills [6].

The development of ICC through digital
storytelling is explored in the studies of I. Elola

and A. Oskoz, who argue that creating multimedia
stories on intercultural themes fosters reflective
thinking and a deeper understanding of cultural
differences among students [5].

At the same time, as review studies by
L.Rai and co-authors suggest, there remains a
shortage of integrated methodological models
that simultaneously address the development of
intercultural competence, digital literacy, and
emotional empathy [7].

While current research highlights the
importance of developing ICC through digital
means, it also reveals gaps in integrated
methodological approaches. Addressing these
gaps, this study aims to provide a theoretical
foundation and propose a systematic framework
for the effective incorporation of digital
technologies into foreign language instruction.

The purpose of this article is to provide a
theoretical justification and systematization of
innovative digital approaches aimed at fostering
the development of intercultural communicative
competence (ICC) within the context of foreign
language instruction.

The objectives of the study are to analyze
contemporary scholarly approaches to the
formation of ICC in the digital environment, to
identify effective methodological practices, and
to delineate prospects for the further integration
of digital technologies (such as virtual
exchanges, gamification, digital storytelling, and
VR/AR) into foreign language education, with
the aim of enhancing students’ critical digital
literacy, cultural self-awareness, and emotional
empathy.

Presentation of the Main Research
Material. This study is based on an analysis of
contemporary scientific literature concerning
the development of intercultural communicative
competence (ICC) in the digital environment,
along with the systematization of empirical
research findings related to the use of innovative
digital technologies in foreign language
teaching. The study employs methods of
theoretical analysis, comparative analysis of
practices across different educational systems,
data synthesis, and critical interpretation of
previous research results.

In the current context of globalization and the
rapid advancement of digital technologies, the
ability to engage in intercultural communication
has gained particular relevance. Modern
foreign language instruction must go beyond
the development of grammatical and lexical
skills, focusing instead on fostering the ability
to interact effectively across diverse cultural
contexts, including through digital means.
Information and communication technologies
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are  transforming traditional  educational
approaches, requiring educators to integrate new
methodologies aimed at developing students’
critical digital literacy, emotional intelligence,
and social empathy.

Virtual  exchanges, as a
telecollaboration,  provide learners  with
opportunities for direct interaction with
representatives of other cultures in a
digital environment. Research by S.Cram
and E.B.Basoglu [3] demonstrates that
participation in such projects fosters cultural
empathy, communication skills, and broadens
students’ worldviews. The effectiveness of
telecollaboration stems from the creation of
authentic intercultural situations that stimulate
reflection and independent understanding of
cultural differences.

The application of game elements in education
enhances student motivation and improves
the assimilation of cultural behavior patterns.
As noted by K.Thompson and S.Gilleran [9],
gamification creates an emotionally engaging
environment that facilitates immersion in the
study of other cultures through game-based
simulations and intercultural tasks.

Virtual reality (VR) and augmented reality
(AR) technologies open new opportunities for
creating simulated intercultural environments.
The use of VR/AR platforms allows students
to immerse themselves in modeled scenarios
of intercultural interaction, fostering the
development of practical communication skills
in diverse cultural contexts [6]. Virtual learning
environments offer a high degree of emotional
engagement and contribute to the formation of
stable cultural representations.

The creation of digital stories on intercultural
themes by learners promotes critical thinking,
reflection, and a deeper understanding of cultural
differences. According to research by I.Elola
and A.Oskoz [5], digital storytelling stimulates
students’ creative abilities and facilitates the
integration of linguistic, sociocultural, and
emotional components of learning.

The advantages of the digital environment
in developing ICC include access to authentic
materials, the possibility of multichannel
communication, interactive learning, and
increased  student motivation. However,
significant challenges remain: ensuring the
authenticity of intercultural experiences,
fostering critical engagement with cultural
content, and overcoming technical and
sociocultural barriers.

The scientific novelty of this study lies in
comprehensive theoretical justification
systematization of innovative digital

tool of

the
and
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approaches to the development of intercultural
communicative competence in foreign language
instruction. In particular, the study theoretically
substantiates the necessity of simultaneously
integrating virtual exchanges, gamification,
digital storytelling, and VR/AR technologies
into educational practices to foster students’
critical digital literacy, emotional intelligence,
and cultural self-awareness.

Building upon recent advances in digital
pedagogy and the growing necessity to
develop holistic intercultural communicative
competence (ICC) in foreign language
education, this study proposes an integrative
framework for systematically incorporating
innovative digital technologies into the learning
process. Unlike traditional approaches that
often treat technological tools in isolation, the
proposed model emphasizes the synergistic
use of telecollaboration, gamification, digital
storytelling, and virtual/augmented reality
(VR/AR) to address the multifaceted nature of
ICC. Each technology is strategically aligned
with specific ICC components, pedagogical
goals, and expected learning outcomes, thereby
ensuring a coherent and targeted development of
learners intercultural sensitivity, critical digital
literacy, emotional intelligence, and reflective
thinking. The framework aims to create an
immersive, interactive, and reflective educational
environment where students can engage
authentically with diverse cultural contexts
through digital means. By synthesizing multiple
innovative strategies, this model advances the
current theoretical and practical understanding
of how digital environments can be effectively
leveraged to foster deep, sustainable intercultural
competence among language learners in the 21st

century.
Integration of  Innovative  Digital
Technologies for the Development of

Intercultural Communicative Competence:
A Conceptual Model. This study presents a
conceptual framework for fostering intercultural
communicative competence (ICC) through the
systematic integration of innovative digital
technologies. The proposed model is structured
around the dynamic interplay between the type
of digital tool employed, the corresponding ICC
component addressed, the pedagogical objective
pursued, and the anticipated learning outcome.

Specifically:

* Virtual exchanges (telecollaboration) are
designed to cultivate emotional empathy and
cultural understanding by creating authentic
opportunities for interaction within digital
environments. Through participation in virtual
exchanges, students experience direct immersion



Haykosi npaui MixpezioHaneHoi akademii ynpasniHHa nepcoHanom. [ledazoeiyHi Hayku

Bunyck 2 (65), 2025

into intercultural communication processes,
thereby enhancing their real-world intercultural
competencies.

* Gamification serves as a motivational
mechanism for reinforcing cultural behavior
models through role-playing activities and game-
based scenarios. The incorporation of gamified
elements into educational practices significantly
enhances student engagement and facilitates the
deeper internalization of intercultural patterns.

* Digital  storytelling  supports  the
development of critical thinking and reflective
skills by encouraging students to explore and
analyze cultural codes through the creation of
personally meaningful multimedia narratives.
This pedagogical strategy fosters heightened
cultural self-awareness and advances students’
capacities for self-reflection regarding cultural
diversity.

* Virtual and augmented reality (VR/AR)
technologies are oriented toward the acquisition
of practical intercultural communication
skills through the simulation of intercultural
conflict scenarios in virtual environments. The
high degree of immersion provided by VR/
AR applications allows students to develop
hands-on experience in navigating intercultural
interactions that closely replicate real-world
social contexts.

Accordingly, the proposed model advocates
for the integrative application of diverse digital
technologies, each systematically aligned with
specific dimensions of intercultural competence
development. The comprehensive adoption of
these technological tools not only optimizes the
effectiveness of ICC formation within digital
learning environments but also promotes the
holistic advancement of students’ emotional
intelligence, critical digital literacy, and social
empathy.

Conclusions and Prospects for Further
Research. The results of the conducted study
confirm that the development of intercultural
communicative competence (ICC) in the
digital environment is one of the key tasks
of contemporary foreign language education.
The formation of ICC requires not only the

acquisition of linguistic structures but also
the deliberate development of critical digital
literacy, emotional intelligence, social empathy,
and critical reflection skills regarding cultural
differences.

Theoretical analysis has identified that
effective innovative approaches to developing
ICC include the use of virtual exchanges
(telecollaboration), the implementation of
gamification elements, the integration of digital
storytelling, and the application of augmented
and virtual reality (AR/VR) technologies. The
use of these digital technologies in foreign
language instruction facilitates the creation
of authentic intercultural situations, enhances
student motivation, and expands opportunities
for intercultural interaction.

At the same time, challenges related to the
authenticity of intercultural experiences, as
well as technical and sociocultural barriers,
necessitate further research and the development
of integrated methodological models that
simultaneously address the development of
intercultural competence, digital literacy, and
students’ emotional empathy.

Promising directions for future research
include:

+ empirical validation of the effectiveness
of the proposed approaches in real-world
educational practices;

+ development of original electronic courses
incorporating intercultural components;

* investigation of the impact of digital
interaction intensity on the depth of intercultural
skill development;

+ exploration of the specific features of ICC
development across different student age groups
in the digital environment.

The theoretical model and its systematic
alignment of digital technologies with ICC
components provide a foundation for practical
implementation. Nevertheless, the dynamic
nature of digital education and intercultural
interaction necessitates further empirical
exploration. The following  conclusions
summarize key findings and outline prospects
for future research directions.
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